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A B O U T  T H E  B O O K

They say we're dangerous … but we're not that different. Once a year, lucky young men in the House of
Boys are auctioned to the female eli te — and if Jude fails to be selected before he turns seventeen, a
future in the mines awaits.

Ever since the death of his best friend at the hands of the all-powerful Chancellor, Jude has been
desperate to escape the path set out for him. Entangled in a plot to assassinate the Chancellor, he finally
has a chance to avenge his friend and win his freedom. But at what price?

A n o t e , o u t  o f  r e sp e ct . A dyst opi a  t h a t  f l i ps  gen der an d power, i n  t h e t radi t i on  of  The Handmaid’s  Tale an d Noughts  &
Crosses — an d gen t l er t h an  At wood. Man y sch ool s  t each  i t  f rom KS3 u p. I t  ca rri es  rea l  s t ak es (see t h e n ot e a t  t h e back ),

h an dl ed wi t h  ca re. Th e ext ract s  h ere read a l ou d comfort abl y f rom Year 9; for t h e wh ol e n ovel , a  qu i ck  previ ew l et s  you
ch oose wh a t  su i t s  you r cl ass .

Power and who holds  i t  — a world with the gender rules
fl ipped

✓

Worth, meri t  and fairness : who decides  what a person is
worth?

✓

Propaganda, his tory and the di fference between s tory and
truth

✓

Performance and masks  — the sel f we show versus  the sel f
we hide

✓

G rief, conscience and the courage to refuse✓

Res is tance, and why freedom only counts  i f i t ' s  for everyone✓
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EXTRACT 1 · THE STAGE
from Chapter 1 — Jude, on the auction stage

My name is Jude Grant and  I am a live.

Centre stage, I face the dea fening crowd.

And I smile.

"Tonight's fina l lo t!" Mr Walker, Head o f the House o f Boys, introduces me over the thea tre's

loudspeakers. "Number one hundred  and  fifty."

Pinned  in the spo tlight, I squint. I shade my eyes with one hand  and  wave with the o ther.

Cheers from the aud ience smack into  my chest hard , skewering skin through to  stomach,

stomach through to  sp ine, sp ine through to  sparkling scenery behind  me. Can't tell if it's the

floor o r my knees tha t a re shaking more.

Smile number one we call gracious-without-being-smarmy.

Tha t's wha t I'm a iming fo r, to  hide my locked  jaw. Swea t crawls from my ha irline. As I ad just

my co lla r, co ld  d read  snakes down my neck.

Pose. Wave.

From The Boy I Am by K.L. Ke t t le , Chapt e r 1.

✓ Chose n t o  be  classroom-saf e  and f ine  t o  re ad a loud (Ye ar 9+ ) —  but  you know your class
be st , so  pre vie w and use  your judge me nt . T he  wide r chapt e r is  s t ronge r; se e  t he  not e  a t  t he
back.



DISCUSSION QUESTIONS
Unit 1 · The stage

"My name is Jude Grant and I am alive."  It’s  a bold, blunt opening line. What does it make you
want to find out — and why is it such a strong hook?

1

Jude is being sold — but the chapter never uses the word "sold" . How do " lot" , "number one
hundred and fifty"  and "stats"  do that work instead?

2

The smiles have numbers and names ("gracious-without-being-smarmy"). What does a
rehearsed, catalogued smile tell you about Jude's life?

3

Find the gap between what the audience sees and what Jude feels. Which words show the
surface? Which show the truth underneath?

4

"Cheers … smack into my chest hard, skewering sk in through to stomach…" Why describe
applause as if i t' s  an attack?

5

We meet this world through Jude's eyes only. What do we not yet know — and why might the
writer hold it back?

6

In this world, women hold power and boys are the ones on display. What does flipping that
around make you notice about our own world?

7

Is  Jude powerful or powerless in this scene? Argue it both ways.8

What genre signals tell you early on that this is  speculative fiction — a world turned "up to
eleven"  from our own?

9

Where do people wear a " smile number one"  — a public face that hides what they really feel?
Think of a character, a job, or a situation where that mask makes sense.

10



ACTIVITY 1
The mask — what we show versus what we hide

Dif f er ent ia t e. Suppo r t  — s en tence s tem s  ( " On the ou ts ide… bu t  in s ide…" ) and a body-language verb
bank. St r et c h  — s us tain  the m as k acros s  a s econd paragraph  and let  i t  s l ip ju s t  once.
Cur r ic ulum links . Engl i s h  — nar rat ive voice, character i s at ion , and reading/wr i t ing open ings ; analys ing
how language reveals  character  (KS3 &  KS4, GCSE AO2/AO5). PSHE / RSHE — iden t i ty, s el f-pres en tat ion
and the roles  we play.

Read the extract aloud. Ask the class to split every detail into two lis ts : wha t  t he a ud ience
sees  (the wave, the smile, the pose) and wha t  Jud e f eels  (locked jaw, cold dread, shaking
knees).

Draw out the technique: the writer builds a character by putting a calm surface against a fearful
interior. The gap between them is  where tension — and sympathy — lives.

Look at the numbered smiles. Discuss: what does it do to a character to have to perform, rank and
rehearse every reaction? Think of others — in books, fi lms or games — who wear a public face
very different from what they feel underneath.

Introduce the task : s tudents invent  a  cha ra ct er  and write the o p ening  o f  t ha t
cha ra ct er 's st o ry  — a firs t-person narrator performing one feeling while hiding another, in a
high-stakes moment for the character (an audition, a penalty k ick, a firs t day undercover, walk ing
into a hostile court). The hidden feeling is  the writer's  choice: nerves, anger, grief, excitement,
dread.

Model the craft rule: sho w t he surf a ce a nd  t he t rut h in t he sa m e b rea t h  — " I wave
… cold dread snakes down my neck."  Students complete Activity Sheet 1: what the character
shows on one s ide, what they hide on the other, then the opening lines.

Ext ensio n: compare Jude’s opening with the opening of Blackman’s Noughts & Crosses — how
does each writer put a reader ins ide a controlled character, fast? (For KS4/older readers, Atwood’s
The Handmaid’s Tale makes a s trong comparison; it’s  an adult novel, so check suitabili ty firs t.)



ACTIVITY SHEET 1
The mask

My charac t er is:    The high-pressure
moment : 

What  t hey s ee — the surface What  t hey hide — the truth

My opening — show the surface and the truth in the same breath. S tart with a l ine as  bold as

" My name is  … and I am al ive."



EXTRACT 2 · THE LESSON
from Chapters 16–17 — a lesson in the kitchens

"They ca ll it a  meritocracy," the head cook d roned  as he wro te the word  merit on the o rders

board  in dark- text do ts.

"Yes, Cook," we rep lied , a ll sitting between the ovens in a  line, p icking a t the grit between the

tiles.

"Merit,"  he sa id .

Merit.

All us boys cop ied  the do ts down on our papers. You scribb led  in the furthest co rner, saving

as much o f the paper as you could  fo r your sculp tures.

Every woman Above, Cook exp la ined, is born with a  thousand  merits to  their name as well as

any inheritance o fficia lly sanctioned  by the House o f Merit. On top  o f their b irthday gifts, girls

would  be cred ited  merits fo r do ing good works, help ing o thers and  passing exams. This is

wha t they ca ll 'showing your worth'.

A note for readers:  Jude tells his story to his lost friend, so “you” here is that friend — the boy who drew in the

margins instead of copying the lesson.

From The Boy I Am by K.L. Ke t t le , Chapt e rs 16– 17.

✓ Chose n t o  be  classroom-saf e  and f ine  t o  re ad a loud (Ye ar 9+ ) —  but  you know your class
be st , so  pre vie w and use  your judge me nt . T he  wide r chapt e r is  s t ronge r; se e  t he  not e  a t  t he
back.



DISCUSSION QUESTIONS
Unit 2 · The lesson

A "meritocracy"  is  meant to mean that people rise by their own effort and ability. Who, in this
world, is  born with a thousand merits  — and who has none?

1

The word is written, said, and made a paragraph of its  own: "Merit."  Why repeat it so hard?
What happens to a word when a system drums it in?

2

The lesson is delivered by an adult to boys " sitting between the ovens in a line" . What does the
setting tell you about who this teaching is for?

3

Girls earn merits  for "doing good works, helping others and passing exams" . That sounds
positive — so what's the catch?

4

The boys copy down dots while Jude’s friend saves paper " for your sculptures" . Is  there quiet
resis tance in that choice? What makes you think so?

5

"Showing your worth"  — who gets to decide what a person is worth here? How is that decided
in our world?

6

If you're born owing a debt you didn' t choose, can you ever really "earn"  your way out? Is that
fair?

7

A dystopia often works by making an unfair system sound reasonable. Where does this lesson
try to sound reasonable?

8

Compare this "merit"  system with a real one you know — grades, likes, rankings, credit
scores. What do they reward, and what do they miss?

9

If you rewrote this lesson to tell the truth, what would the firs t l ine be?10



ACTIVITY 2
Merits & demerits — is a "fair" system ever fair?

Dif f er ent ia t e. Suppo r t  — the for/agains t  gr id pre-label led and a viewpoin t  s en tence s tem . St r et c h
— m ake the Hys ter ic rewr i te s ound reas onable, then  annotate i t s  propaganda t r icks .
Cur r ic ulum links . Engl i s h  — viewpoin t  and bias , wr i t ing to argue and pers uade, analys ing rhetor ic (KS3
&  KS4, GCSE AO5/AO6). Ci t izens h ip — fai rnes s , r igh ts , power  and how s ociet ies  ju s t i fy inequal i ty.  PSHE /
RSHE — cr i t i cal  th inking abou t  s tatu s  and s el f-wor th .

Read the extract. Establish the rules of this  world together: women are born with a thousand
merits; boys inherit debt. Put the two starting lines on the board, l i terally unequal.

Define the key idea: a m erit o cra cy  claims people succeed on merit alone. Ask the class to find
the hidden assumption the Cook never says out loud (that everyone s tarts  from the same place).

Deb a t e. Split the room: "A meritocracy is  the fairest way to run a society."  O ne s ide argues for,
one against, us ing the extract and real examples (exams, talent shows, job interviews, social
media).

Then the writing task : s tudents rewrit e  t he Co o k's lesso n f ro m  t he p o int  o f  view o f
a  Hyst er ic  — one of the banished women who live O uts ide and see the system from the other
s ide. Same facts, opposite spin.

Share a few aloud. Notice how the same information can be taught as pride or exposed as
propaganda, depending on who holds the pen.

Ext ensio n: l ink  to Noughts & Crosses or a real his torical propaganda poster — how do systems
make unfairness feel normal? (For KS4/older readers, Alderman’s The Power is  a s trong adult
comparison; check suitabili ty firs t.)



ACTIVITY SHEET 2
Is a "fair" system ever fair?

For — why a meri tocracy could be fair Agains t  — why i t  m ight not be

Rewrit e  t he lesson — tel l  i t  as  a Hys teric would, from Outs ide. Same facts , the truth

turned up.



EXTRACT 3 · THE GARDEN
from Chapter 8 — the Chancellor's rooftop, under a real sky

Kicking o ff my slippers, I ro ll my toes through the p rickling, uneven green carpet. Excep t it's no t

carpet, no t like I've known befo re. It's a live.

The a ir tastes rich. Drinking down brea th a fter ho t b rea th, my head sp ins and  I have to  steady

myself but there's no thing within reach excep t me. So  I fo ld  my arms across my chest and

squeeze to  stop  my lungs from filling up  too  much, my body from floa ting away.

"Now this is beauty!" the Chancello r hums. "Right?"

Under vast swirling bulbs tha t p link and  sparkle like they're dancing, she leads me, light-

headed, into  a  garden benea th a  huge glass dome. The a rtificia l gla re a lmost b linds me from

chinks o f darkness beyond . The sky? Rea l and  end less and  b lack.

The ladies call their dark-hours the 'night'. In the kitchens, the dorms, our appointments, the dark-

hours are when the House Fathers flip a switch. I wonder who turns off the sky.

From The Boy I Am by K.L. Ke t t le , Chapt e r 8.

✓ Chose n t o  be  classroom-saf e  and f ine  t o  re ad a loud (Ye ar 9+ ) —  but  you know your class
be st , so  pre vie w and use  your judge me nt . T he  wide r chapt e r is  s t ronge r; se e  t he  not e  a t  t he
back.



DISCUSSION QUESTIONS
Unit 3 · The garden

Jude has never stood on real grass. " It' s  alive."  Why is that tiny sentence such a big moment for
him?

1

The writer floods the passage with the senses — touch, taste, s ight. Find one example of each.
What does it do to slow the moment down like this?

2

" I … squeeze to stop … my body from floating away."  What does Jude's reaction tell you about
the life he's used to?

3

The Chancellor says "Now this is  beauty!"  She owns this garden. What does it mean that one
person controls who gets to see a real sky?

4

" I wonder who turns off the sky."  Why end on a question? What does it make the reader realise
about this world?

5

In Jude's world, "night"  is  a switch the House Fathers flip. How does controlling something as
ordinary as darkness show us how total this power is?

6

Beauty here is rare, hoarded and artificial (" swirling bulbs" , a "glass dome"). What's the
difference between beauty that's  shared and beauty that's  owned?

7

Why might a writer give the villain the most beautiful setting in the book?8

Think of something ordinary in your life that would feel miraculous to someone who'd never
had it. How would you describe it to them?

9

Where else — in stories or in the real world — do powerful people control access to nature,
space or light?

10



ACTIVITY 3
The reveal — imagery and the world behind the wall

Dif f er ent ia t e. Suppo r t  — the s ens e-bank gr id and an  im age word bank. St r et c h  — end on  a
ques t ion  that  im pl icates  the reader , not  ju s t  the regim e.
Cur r ic ulum links . Engl i s h  — im agery, s ens ory language, s ym bol i s m  and des cr ipt i ve wr i t ing; s t ructu re
and the effect  of a clos ing l ine (KS3 &  KS4, GCSE AO2/AO5). Ci t izens h ip / PSHE — power , acces s  and
inequal i ty.

Read the extract aloud, s lowly. Ask s tudents to underline every word that touches a sense  —
"prick ling" , " tastes rich" , "plink  and spark le" , " real and endless and black" .

Name the craft: this  is  a revea l  — a controlled character meets something the powerful have
kept from them, and the writer uses senso ry im a g ery  to make us feel i t as s trongly as they
do.

Look at the ending: a short, quiet rhet o rica l q uest io n  (" I wonder who turns off the sky" ) that
turns a beautiful moment into a political one. Discuss why that lands harder than a paragraph of
explanation.

Introduce the task : s tudents write a revea l p a ra g ra p h . A character who has been kept from
something ordinary — the sea, the s tars, snow, s ilence, a full plate of food — encounters i t for the
firs t time.

Two rules: use a ll  f ive  senses a t  lea st  o nce , and end  o n a  q uest io n  that quietly
exposes who has been in control. Students plan on Activity Sheet 3, then draft.

Ext ensio n: swap paragraphs and highlight a partner's  s trongest image and their closing
question — does the question make the world feel bigger than the paragraph?



ACTIVITY SHEET 3
The reveal

My charac t er has been kept  from: 

Sense bank — one vivid image for each sense before you draft

See: 

Hear: 

Touch: 

Smell / taste: 

My reveal paragraph — and end on a ques tion that shows  who's  real ly in control .



EXTRACT 4 · THE RESOLVE
from the final chapter — Jude decides who he'll be

Maybe I' ll take a  new name, maybe I won't. Truth is, Jude Grant could  be any one o f a

hundred  boys. A name is a  sto ry tha t gets passed  down and  twisted  by time. This has to  be the

sta rt o f more than one sto ry, so  it needs more than one name.

I'll be a boy. Just that.

A boy tha t sta rted  something. A boy tha t went to  Madam Glassey and  insisted  he pay o ff the

deb t o f as many in the dorms tha t he could .

They can ignore one boy.

Not a  hundred, more maybe.

Freedom fo r as many o f us as possib le. There's more power in tha t than anything.

I'm going not just to live, I'm going to fight. We all are.

From The Boy I Am by K.L. Ke t t le , f inal chapt e r.

✓ Chose n t o  be  classroom-saf e  and f ine  t o  re ad a loud (Ye ar 9+ ) —  but  you know your class
be st , so  pre vie w and use  your judge me nt . T he  wide r chapt e r is  s t ronge r; se e  t he  not e  a t  t he
back.



DISCUSSION QUESTIONS
Unit 4 · The resolve

"A name is a story that gets passed down and twisted by time."  What does Jude mean? Why
does he decide his s tory "needs more than one name"?

1

" I' l l be a boy. Just that."  After a whole book of being a lot, number 150, why is choosing to be
simply "a boy"  such a powerful ending?

2

"They can ignore one boy. / Not a hundred, more maybe."  Read those two lines aloud. How
does the writer use length and repetition to build force?

3

Jude chooses freedom " for as many of us as possible"  rather than just his own. Why does the
book end on collective freedom instead of a personal happy-ever-after?

4

"There's more power in that than anything."  What k ind of power does Jude mean — and how is
it different from the Chancellor's power?

5

The last l ine is "We all are."  Who is "we"? Why hand the ending to more than one person?6

This is  a hopeful ending, but the fight isn' t over. Why might a writer choose hope-with-work-
stil l-to-do rather than a neat victory?

7

Look back at the very firs t l ine of Extract 1. How far has Jude travelled from "gracious-without-
being-smarmy"  to " I'm going to fight"?

8

Where have you seen real change come from many small voices rather than one loud one?9

If this ending were the start of a speech, what would its  ti tle be?10



ACTIVITY 4
The manifesto — writing to move people

Dif f er ent ia t e. Suppo r t  — the toolki t  as  fi l l - in  fram es . St r et c h  — wr i te two endings  — one hopefu l ,
one am biguous  — and argue wh ich  i s  s t ronger.
Cur r ic ulum links . Engl i s h  — rhetor ic and s t ructu re, wr i t ing to pers uade, analys ing how endings  del iver
them e (KS3 &  KS4, GCSE AO5/AO6); s poken  language. Ci t izens h ip — protes t , col lect i ve act ion  and change.
PSHE / RSHE — values , agency and s tanding up for  others .

Read the ending aloud twice — once quietly, once like a rallying cry. Ask which reading the words
seem built for, and how the class can tell.

Map the rhetoric together. Find: sho rt , cert a in sent ences  (" I' l l  be a boy. Just that." ),
rep et it io n a nd  rule  o f  t hree , the b uild  f ro m  o ne t o  m a ny  ("one boy … a hundred,
more maybe" ), and the t urn f ro m  "I" t o  "we" in the final l ine.

Discuss the big idea: freedom in this  book only counts when it' s  shared. A good manifesto makes a
private feeling into a shared cause.

Task: s tudents write a short m a nif est o  p a ra g ra p h  in role — a character (from the book or
their own) choosing collective over personal freedom, and calling others to join. Any cause they
believe in works.

Give them the toolk it from Activity Sheet 4: a short punchy opening, one repetition, one " from one
to many"  line, and a final l ine that turns " I"  into "we" .

Ext ensio n: perform them. For KS4/older readers, compare the quiet, determined hope of this
ending with the ambiguous final l ines of Atwood’s The Handmaid’s Tale (an adult novel — check
suitabili ty) — which lingers longer, and why?



ACTIVITY SHEET 4
The manifesto

My cause: 

Rhet oric  t oolkit  — tick each off as  you use i t

◻  A short, certain opening line    ◻  O ne repeated word or phrase

◻  A " from one to many"  line    ◻  A rule of three    ◻  A final l ine that turns " I"  into "we"

My manif est o — wri te to move people. Make a private feel ing into a shared cause.



TEACHER NOTES
Indicative responses & model lines — for you, not the students

Quick s teers  so you can pick any lesson up cold. These are s tart ing points , not “correct” answers  —

reward any reading that is  anchored in the text.

Unit  1 · T he st age
List e n  f or :  the gap between the calm  surface (waving , the pract ised sm i le)  and the inter ior (“locked

jaw”, “cold dread”, shaking  knees ); “lot” and “num ber 150” reduce a person to s tock; the fl ipped power
m akes  the everyday perform ance of calm  vis ible. S trong  answers  quote a surface word and a truth word

s ide by s ide. Mode l  ope n in g:  “I walk out and g ive them  the sm i le I’ve pract ised. Ins ide, m y heart  i s  a
fis t .”

Unit  2 · T he lesson
List e n  f or :  “m eri tocracy” hides  the unequal  s tar t ing  l ine (a thousand m eri ts  vs  inheri ted debt); the
drum m ed repeti t ion turns  a word into bel ief; “showing  your worth” m eans  the powerful  get to define worth.

Mode l  Hyst e r ic  r e wr i t e  ( f i r st  l in e ) :  “They cal l  i t  m eri t . They jus t  don’t  m ention who s tar ts  the
race owing .”

Unit  3 · T he garden
List e n  f or :  sensory verbs  s low the m om ent (“prickl ing”, “tas tes  r ich”, “pl ink and sparkle”); Jude’s
shock shows  how deprived his  l i fe is ; the clos ing  ques t ion turns  beauty into pol i t ics  — som eone controls  the

sky. Mode l  c losin g l in e :  “…and I wondered who had decided the sea was  theirs  to lock away.”

Unit  4 · T he resolve
List e n  f or :  s hort, cer tain sentences  and repeti t ion bui ld force; the turn from  “I” to “we” m akes  freedom

col lect ive; hope-wi th-work-s t i l l -to-do is  braver than a t idy win. Mode l  f in al  l in e :  “I’m  not asking  any
m ore. We are.”

O n t he a c t ivit y s heet s : thes e are open  wr i t ing fram es , s o there i s  no s ingle ans wer  key. As s es s  each
agains t  the craft  ru le nam ed in  i t s  act ivi ty — s u r face + t ru th  s aid together  (1); facts  kept  bu t  viewpoin t
fl ipped (2); f i ve s ens es  plu s  a clos ing ques t ion  (3); the rhetor ic toolki t  t i cked off (4).



NATIONAL CURRICULUM LINKS

Across the four units, this pack supports:

English
Reading s peculat ive fict ion and
analys ing how wr i ters  us e
language, im agery and s t ructure
for  effect ; narrat ive voice and

character i s at ion; viewpoin t , bias
and rhetor ic; wr i t ing to des cr ibe,
pers uade and argue; reading

and wr i t ing openings  and
endings  (KS 3 & KS 4, incl .
GCS E AO2/AO5/AO6).

PSHE / RSHE
Ident i ty and s el f-pres entat ion;
power and how i t  i s  us ed and
res is ted; s el f-wor th  and s tatus ;
m edia l i teracy and cr i t ical

th inking; res i l ience, agency and
s tanding up for  others .

Cit izenship
Power, fai rnes s  and r ights ; how
s ociet ies  jus t i fy inequal i ty;
propaganda and the control  of
in form at ion; protes t , col lect ive

act ion and how change
happens .

A n o t e o n  c o n t en t . The four  extracts  in th is  pack read aloud com for tably from  Year 9. The

whole novel  — a dys topia in the t radi t ion of The Handmaid’s Tale, taught from  KS 3 up — carr ies

real  s takes , including a s u icide at tem pt, s exual  as s aul t  and the death of a m ajor character,

handled wi th care. S ee the fu l ler  note at  the back, and choos e the pas s ages  that  s u i t  your clas s .



EXTRA ACTIVITIES & IDEAS

Bring t he aut hor t o your school
K.L. Ket t le offers  vi s i t s , as s em bl ies  and works hops  for  KS 3, KS 4 and s ixth  form  — on

power, gender, dys topia, creat ivi ty and hope — and vi r tual  reading-group events .

klkett le.com

Flip  it . The whole novel asks "what if the power were reversed?"  Students take one everyday
rule or expectation and fl ip who it applies to. Write the opening scene of that world.

Co m p a ra t ive rea d ing . Pair with Malorie Blackman's Noughts & Crosses, Scott Westerfeld's
Uglies or Dhonielle C layton's  The Belles; for confident older readers it ' s  a gateway to Naomi
Alderman's The Power and Margaret Atwood's The Handmaid's Tale. How do these worlds make
unfairness feel normal?

Pro p a g a nd a  la b . Design a poster for the House of Merit that makes an unfair system look
glorious — then annotate every trick  you used.

Ho t -sea t  Jud e. O ne student answers in role as Jude at three points  — the s tage, the garden,
the ending. How has his  voice changed?

Rea d ing -g ro up  q uest io ns. Is  Jude powerful or powerless? What makes something " real"?
Is  freedom worth anything if i t ' s  only for you? Can a good person survive a bad system without
becoming part of i t?

Deb a t e. "A perfect system would have no rebels."  Argue both s ides using the novel.

If  yo u lo ved  it . Try Control Alter Delete by K.L. Kettle (2026); and Louise O 'Neill, Patrick
Ness and Malorie Blackman.



BEFORE YOU TEACH
Content & how to use this pack

The Boy I Am is an award-recognised dystopia in the  t radit ion of The Handmaid’s Tale and
Noughts & Crosses — and, like  them, a book many schools teach from KS3 up. T his note  sit s at
the  back out  of respect  for the  material, so you can pick what  f it s your class — not  to warn you

off.

What  t o know
Like the dys topias  i t  s i ts  bes ide, the novel  carr ies  real  s takes . It  touches  on a suicide attempt,
sexual as saul t  and coercion, and the death of a major character, alongs ide grief, propaganda and
control  — handled with care rather than shock, and les s  dark than The Handmaid’s Tale. It ’s  named

here s imply so nothing  catches  you off guard.

How t o pit ch it
1 · T h e  f ou r  e xt r ac t  le sson s in  t h is  pac k  read aloud comfortably from Year 9 ( top of

KS3) and up; each extract page is  marked according ly.

2 · T h e  wh ole  n ove l  is  taught from KS3 upward. As  wi th any dys topia, read i t  yoursel f fi rs t
and choose the passages  — and the year group — that sui t  your s tudents ; i ts  s tronges t chapters

land bes t wi th older readers .

Support  links
If a theme ever raises  a concern for a s tudent, fol low your school’s  usual process . Handy to have

nearby: Papyr u s HOPELINE247 0800 068 4141 / text 07860 039967 · Sh ou t  text 85258

· Sam ar it an s  116 123 · C h i ldl in e  0800 1111 · for bereavement, Win st on ’s Wish  08088

020 021.


